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1. Introduction

In 2008, the University of Melbourne embarked ugmamost radical transformation
of its academic programs in its history of 155 gefit] The University introduced six
“New Generation” undergraduate degrees — Arts, Bimine, Commerce,
Environments, Music and Science. In time, theseadgwill replace the 100 (or so)
undergraduate programs previously available aUtigersity. Together with this
contraction in undergraduate programs, the Unitseb®@gan to move professional
education to the graduate level, with the introducof new graduate programs in
Law, Architecture, Nursing and Teaching; these balfollowed, in due course, by
graduate programs in Medicine and Engineering (@bhers). The third tier in the
structure is provided by the PhD, the principaligiehfor research training at the
doctoral level.

The “Melbourne Model” is influenced by aspectste# Bologna Process (particularly
its 3+2+3 structure), by North American experiemcthe sequential provision of
liberal and professional education, and by recemebpments in higher education in
the Asian region. Nevertheless, the Melbourne Maldistinctive in many respects.

The duration of the “New Generation” undergradukggrees is three years, in
conformity with Bologna rather than the USA and &den

Each of these degrees has its disciplinary coi students are required to gain
proficiency in that discipline. In addition, howeystudents must take at least 25% of
their subjects outside their core discipline, thgrachieving a breadth of knowledge
across the humanities, sciences and social sciences

The duration of graduate professional programs well/be two years (Architecture,
Nursing, Teaching) but may also be three (Law)ar {Medicine) as required to
meet professional accreditation standards. Inrdgard the Melbourne Model
appears to part company with the Bologna Process.



2. Context

The decision to adopt the Melbourne Model was takeéhe context of significant
developments in the Australian higher educationoseét the same time, it should be
noted that this decision was made unilaterallyteyWniversity of Melbourne, devoid
of influence by federal or state governments. WithikeUniversity of Melbourne is a
public institution, established under state legistaand in receipt of substantial
federal funding, it retains a measure of institodlbautonomy sufficient to allow this
decision to embark alone upon this academic adventu

One significant development was the evolution, @/period of more than three
decades, of double (undergraduate) degree progfftes), these double degree
programs combine a liberal degree (Arts, Comme3cegnce) with a professional
degree (Engineering, Law, Medicine). Both degreesuadergraduate. They are
taken concurrently. Students obtain credit fon@teéd number of subjects towards
both degrees, thereby reducing the duration of ldodégree programs (in
comparison with the time required to complete the degrees sequentially). For
example, a typical BA/LLB program, involving the ard of both degrees, takes five
years rather than the six required to obtain a @kWed by an LLB.

It seems that this development was largely, iferdirely, driven by student demand.
For various reasons, students seeking professiuadifications chose to broaden
their university education by enrolling in doublegdee programs. In 2007, only 5%
of undergraduate LLB students at Melbourne werellt in the “straight” LLB
course in preference to one of the double degregrams (BA/LLB, BComm/LLB,
BSc/LLB, BMus/LLB, BCrArts/LLB, BCompSc/LLB).

A second significant development, which occurredrdiie last two decades, was a
dramatic shift from public to private funding oftiary education in Australia.
Professor Simon Marginson notes that, while thit afas apparent across most of
the OECD, it was greater in Australia than elsewh@rhile private funding of
tertiary education increased in many countriesnast cases that increase was
accompanied by an increase in public funding. MahsAustralia. Between 1995 and
2004, total public funding of tertiary educationAnstralia fell by 4% in real terms,
and public funding per student fell by 27%. [2] THeop was offset by a sharp
increase in private funding, largely from studerition fees. As a result, between
1995 and 2004 the proportion of funding for testiaducation that came from private
sources in Australia increased from 35.2% to 52 8 Jargest such shift in the
OECD. [3]

A third development, linked closely to the seconmds the substantial increase in the
number of foreign tertiary students in Australig. 203, 18.7% of Australian tertiary
students were from overseas, the highest proparitire OECD; the figure for the
United Kingdom was 11.3%, and that for the USA ®&#46. [4] No fewer than 13
Australian universities now have over 8,000 intdomal students, whereas the
University of Southern California, with under 7,0@@rnational students, has the
largest foreign enrolment of any American doctaoraversity. [5]



This development has impinged upon the budgetbrdst all Australian
universities. In addition, it has had a substamitdct upon the Australian economy.
Education recently replaced tourism as Australégest services export. In 2007,
the revenue generated by foreign students in Alisstrecreased by 21% to A$12.5
billion; in terms of export revenue, education @vranks third overall, behind coal
(A$20.8 billion) and iron ore (A$16). [6]

The increase in foreign students has also demaadtumequivocally that in recent
years Australia has become a participant in, réatrer a mere observer of, the
globalization of tertiary education. Globalizatibonngs competition, and competition
stimulates innovation. Professor James Wilkinsaredor of the Derek Bok Center
for Teaching and Learning at Harvard Universityde#his point in forthright
fashion during a visit in 2006 to the UniversityME&lbourne:

“I don’t think Australian higher education hasyarmoice but to diversify and
innovate now. There’s a long lead time in edweatlt is not smart just to think that
what worked well in the past might work well hretfuture.” [7]

3. Rationale

Professor Richard James notes that the three fustairmeasures of the
effectiveness of a higher education system aratguaquity and efficiency. [8]
These measures also provide useful benchmarkgpoaigal of the Melbourne
Model.

The Melbourne Model seeks to enhance the qualityndergraduate education in
various ways. In the first place, it alleviates timee constraints that double degree
programs impose upon liberal degrees in Australie dual credit arrangements that
underpin double degree programs reduce the tim# $yestudents upon their non-
professional discipline to two years, at the mdke “extra” year allocated to the
“New Generation” undergraduate degrees allows gresgpth of inquiry in a chosen
field (especially through participation in reseancthat field), while encouraging
breadth of knowledge by requiring students to &keast 25% of their subjects
outside their core disciplines. It also facilitateternational exchanges and
experiential learning projects.

Secondly, the Melbourne Model sets out to restoeestatus of liberal degrees from
the subordinate position which many students asghatehey occupy in double
degree programs, to that of full equality with gssional degrees. In double degree
programs, the fact that students undertake twoegsgroncurrently makes
competition between the demands of those degieay, lif not inevitable. In that
competition, the professional degree usually ptsyperhaps because it offers career
prospects which are less evident in the liberateeg

Thirdly, the Melbourne Model allows renewed empsagion coherence and cohort
in undergraduate education. Double degree prograynsresenting students with a



vast array of choices, promote fragmentation inctireiculum of liberal degrees and
diminish the scope for group learning.

The value of coherence was espoused by Sir AleerBrin an address to the Royal
Institution in 2005:

“Many of our undergraduate courses have becomedaaoow and over-specialized,
and do not equip the young with flexible intetiethat will be able to adapt to
changing circumstances. An undergraduate defédscover the fundamentals of
a coherent range of subjects.” [9]

Moreover, undergraduate education should provideesits with a broad base in
preparation for diverse careers or entry into gaéelschools offering professional
education. [10]

Coherence and cohort are linked closely with pegagBrofessor Wilkinson, in his
2006 Menzies Oration on Higher Education entitlgaidergraduate Education: What
Good is it? An International Perspective”, argueat tontent (“what”) and pedagogy
(“how”) are intimately related:

“What we are teaching as at bottom not so mochent as a process of inquiry, not
French history or invertebrate biology or thetppef William Butler Yeats, but
ways of asking questions and exploring hypothasescoming to conclusions.
These things cannot be taught in the absencendét, yet they are the skills that
students will bring to an advanced degree oateers in business and industry,
much as medieval students brought skills in gramamd rhetoric and logic to the
study of law, medicine, and theology.” [11]

Again, a sequential approach to learning is pretemn developing “the ability to ask
good questions and to work at seeking answers msedidence.”[12]

Equity demands access to tertiary education aaugtdi ability rather than means. It
is justified by notions of social justice, espéelgiah public institutions, but also by
pragmatism. Universities are heavily dependent upenntellectual calibre of their
students, initially for peer learning obtained fraohort activities and experience, and
subsequently from alumni achievements which shagtgutional reputation.

The challenges to equity presented by the Melboltogel are readily apparent:
duration and cost. For students seeking professguaifications, the Model adds a
year to tertiary education, thereby increasingaist.

The opportunities for equity presented by the Maielless obvious, but may well
turn out to be more significant. The multi-tiereédusture of the Model lends itself to
a staged approach to equity, offering substantiehatages. Take the example of a
high school student wishing to study law at MellmmurSelection into the previous
double degree programs was based largely (thougéntioely) upon academic
ranking derived from results in the Victorian Ciectite of Education, or equivalent.
High demand, together with a strictly limited numbéplaces, produced
astronomical entry levels: a ranking of 99.4 wagineed in 2007 to obtain a
government subsidized (Commonwealth Supportedepkaed a ranking of 98.0 was



required for a full-fee (Australian or Internatidnplace. The quality of a student’s
secondary education played a part in that rankingd,that quality was demonstrably
uneven. In contrast, entry into the New Generatiotergraduate degrees in 2008
was far less demanding, as the number of placéegese programs was very much
greater. A ranking of 85 was sufficient for a gowveaent subsidized place in Arts,
Environments or Science, with somewhat higher ramkabout 95) required for
Biomedicine and Commerce. Students entering thexgams in 2008 now have
three years to demonstrate their academic abiditgrie (if they choose to do so)
applying for selection into Law in 2011. At thahe, they will be ranked according to
tertiary academic results (not secondary), aptitedescores and personal statements.
It seems likely that able students from deprivetladpeconomic and educational
backgrounds, with the benefit of the three addélgrears and different selection
criteria, will fare rather better in the competititor available places.

Efficiency in higher education is the subject ohttoversy. Nevertheless, the
Melbourne Model may claim efficiency on two grouniibe first is that students, by
deferring decisions on careers and professiondifigations for three years, will be
able to make more informed and lasting choicesetheimproving completion rates
in universities and retention rates in professidie second is that, by close
alignment of its courses with their counterparté\gma, Europe and North America,
the University of Melbourne will promote internatal student mobility and enhance
international career prospects for its graduates.

4. Conclusion

Australia has chosen to embrace the globalizatidarbary education. One
consequence of that decision is that Australiamarsities are now engaged in an
international competition, where the rules of therket intrude upon the regulatory
regimes which have governed universities for mbamtfour decades. In the global
market place, change is inevitable. [13]

Seen in that light, the Melbourne Model is hardilyalutionary. Nevertheless, its
adoption was the result of a fundamental reapdrafghe University's core

activities. Undergraduate education is one of tlaatiwities; others are graduate
education, research and knowledge transfer (extengagement). All are related,
one to another. Under the Melbourne Model, undeligaige education draws from and
contributes to each of the others. Indeed, thatectelationship is one of the defining
attributes of the Model.

So far, the Model has enjoyed a favourable respon8estralia, from governments,
students, graduates and academic staff. Its impalee international market place
remains to be seen. Still, it send a message toaohlel at large: Melbourne has come
to play.
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Summary of the Australian workshop

Professor Michael Crommelin from the University\élbourne outlined the
transformation of Melbourne’s academic programthecontext of the topic “The
Philosophy of Undergraduate Education” and inteéonal trends such as the
Bologna Process.

In 2008 the University of Melbourne introduced $¥ew Generation” undergraduate
degrees — Arts, Biomedicine, Commerce, Environméutsic and Science. In time,
these degrees will replace around 100 undergraguatgams previously available.

Together with this contraction in undergraduategpmms, the university began to
move professional education to the graduate levi#h, the introduction of new
graduate programs in Law, Architecture, Nursing @adching; these will be
followed by graduate programs in Medicine and Eegimg (among others).

The third tier in the structure is provided by fieD, the principal vehicle for
research training at the doctoral level.

The “Melbourne Model” is influenced by aspectstt# Bologna Process (particularly
its 3+2+3 structure), by North American experiemcthe sequential provision of
liberal and professional education, and by recemetbpments in higher education in
the Asian region. Nevertheless, the Melbourne Maldistinctive in many respects.

The duration of the “New Generation” undergradukggrees is three years, in
conformity with Bologna rather than the USA and &@a However a fourth or
Honours year is available for talented students wish to pursue a pathway to a
PhD or research career.

Each of these degrees has its disciplinary coi students are required to gain
proficiency in that discipline. In addition, howeystudents must take at least 25% of
their subjects outside their core discipline, thgrachieving a breadth of knowledge
across the humanities, sciences and social sciences

The duration of graduate professional programs besatyvo years (Architecture,
Nursing, Teaching) but may also be three (Law)ar {Medicine) as required to
meet professional accreditation standards. Inrdgard the Melbourne Model
appears to part company with the Bologna Process.

| ssues/L essons

» The Melbourne Model can be seen as evidence ofdiiyevithin the
Australian higher education system and potentiatifeersity within the
Bologna Process structure in Europe. (Bologna doesmandate 3 year
bachelor degrees).

* While some degrees will be shorter in length urtderMelbourne Model,
many will take longer to complete, especially & postgraduate/professional
level. Only time will tell if this Model is accepleby students in Australia and
will rely heavily on Melbourne’s international regation for quality.



Employer views were considered during the consahigthase for the Model,
but so were the needs of today’s students whakely ko change careers
several times and therefore need broad knowledgemduring skills.

The Humboldt Principle of the link between reseant teaching remains at
the core of the Melbourne Model — all three yeardes can be extended to
include a fourth Honours year for the preparatiba thesis and entry to
doctorate programs.

The Melbourne Model can be seen to increase eqtiagcess to higher
education. Previously students who wished to stadyor medicine at
undergraduate level required very high entry scorélseir secondary school
studies (eg 99% and above). The new generatiord ltegrees will require
entry scores of 85% and above and will give stugldee years to prove their
abilities at university level and time to consitieeir future career paths before
they choose to specialise (or not) at postgradest.

While the introduction of tuition fees in Austraké years ago has led to a
higher education system where student demandsleza seriously, it has not
led to a one size fits all system. Some studerdgssha three year Bachelor
degree in order to move into the workforce as sapossible (particularly in
times of a strong economy and low unemployment@sralia is currently
experiencing). However many students choose torrétupostgraduate study
after a period in the workforce or to gain postgiae qualifications part-time
while working. Others choose from a range of redefocused undergraduate
and postgraduate options available.



